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of any people whose language they are learning. But the great difficulties, included in the 
formal part of this language, and the stress, laid thereon, for its logically straining virtue, 
hinder a more intensive occupation with its literary productions.

While in Posen the result of the debate on reforming Latin instruction was — to try 
this reforms by reforming grammars, methods and teachers, and to lay, in the upper classes, 
a stress on reading Latin classics, without lessening the claims, laid to the knowledge of 
the scholars in this language; in Stettin the question being discussed on the object of teach
ing Greek in Gymnasiums — in opposition to their colleagues in Posen, the Pomeranian 
directors, fully convicted of the superiority of the Greek literature to the Roman one, pressed 
so exceedingly hard upon the latter as to call forth the question “Why, if there really are 
so little educative elements in the literature of this people, why do you not reject it 
entirely as a subject of instruction, or lessen, at least, its assumed importance, in favor of 
any other, better qualified discipline, be it the very Greek literature?”. — Setting forth 
from the general object of instruction in upper-schools the reporter on teaching Greek 
in Gymnasiums defines the special task of these institutes, it being, “to pursue the genesis 
of the present culture to its very roots, issuing from the remotest antiquity.” After his 
belief, among all other subjects of learning, as to forming, cultivating and refining elements 
none is preferable to the Greek literature. Greek is not to be taught for the sake of the 
language, however great its beauty, in any regard, may be, but it must be considered only 
as a means to befit the scholar to know the eminent productions of the Greek geniuses; 
the study of this language standing in respect to its literature as Hebrew to the Old Testament. 
— Whether these views will meet with a general approbation, seems to me rather doubt
ful, since there is certainly a great logically straining power in this language, too; but the 
report infers the invicible proof of the impossibility to suffice the claims made to the instruction 
in Greek.

Regarding the instruction in Latin the conference in Posen, as before mentioned, sought to 
comply with these claims by reforming grammars and methods; it even felt inclined to increase 
the number of lessons in order to get better results; whereas the Pomeranian directors, 
going straight to the root of the evil, and entirely convinced that, without reforming the 
plan of lessons itself, no other measure but a restriction of the matter for teaching would 
serve the purpose — unanimously resolved to drop the high consequence the Greek language 
hitherto, at the side of Latin, enjoyed as a means of instruction, and to teach it only with 
a regard for cognizing the contents of its literary treasures. Which consequences this 
resolution may have as to the transformation of the whole instruction in Greek, experience 
only can show, certain it appears that, as long as, in behalf of the examination of the 
abiturients, the demands of grammatical knowledge in Greek are not lessened, the state of 
things will remain the same. And still I think this question one of the highest importance 
as the welfare of the whole institution is at stake here.

Theoretically regarding the subjects for teaching and the plan of lessons in Gymnasiums 
one might hardly scruple the system, since the disciplines, selected with the greatest cir
cumspection, regard any want in physical, intellectual and moral respect. Corresponding 
with the learned character of the school, the centre is taken by the ancient languages 
through whose medium, since centuries, our ancestors have learned to think and speak, and 
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whose knowledge is necessary for a learned profession. On one side of them we perceive 
the German language with its rich fund of genuine educating moments, on the other ma
thematics whose strict logically exerting power is not to be underrated; — at the head 
thrones religion, as the crown, and below we find history, the basis and common source of 
all sciences. A second, concentric circle exhibits the other subjects for teaching which I 
have before mentioned. Against this system nobody would dare make any objection, if it 
were possible to suffice the claims laid to the knowledge of the scholars in these disciplines. 
To prove that these claims exceed, by far, the boundaries within which the possibility lies 
to suffice them, no evidence can be more invincible than the general complaint about the 
want of results in Latin and Greek, these very chief.subjects, the centre of the centre of 
all instruction.

The roots whence this failure of success springs forth, are so little hidden that I 
wonder indeed, why somebody has not yet stumbled over them. They are lying in the 
excessive extent of the tasks for the single classes, chiefly in Latin for the lower ones. In 
order to prove this opinion of mine I cite the plan of Latin instruction in Gymnasiums, 
as I find it stated in the school-program of the Gymnasium with Real-classes — as the 
title is — in Landsberg, dated 1867 — a plan, followed, with little or no deviation, by 
the greater part of our Gymnasiums. At its head an essay is written by the director on 
the object and method of the Latin instruction in Gymnasiums. P. 15 1 read the following 
passage — “the most important task of the two lower classes is to effect* a sure knowledge of 
the grammatical forms and to put the scholar in a firm possession of them”, and farther 
“in concern of distributing the different parts of the etymology to the two lower classes, it 
will be suitable to bestow upon the first class (Sexta) — the declension of substantives and 
adjectives, the comparison of adjectives, the cardinal and ordinal numbers, the personal, 
demonstrative, relative, interrogative and possessive pronouns, the auxiliary verb “sum”, the 
regular conjugation together with the deponent verbs and finally the prepositions”.

I am startled at mustering the immeasurable series of these thousands and thousands 
of single forms, empty abstract notions, that are to be thrashed into the little boys’ heads 
in the first year of their studying Latin. Indeed I do not conceive how anv one, who is 
or has been a teacher of this very subject in this very class, may be so credulous as to 
believe in the possibility of performing such a task in hope for more than momentary 
results.

Quite as amply provided with grammatical materials appears the following class 
(Quinta). Let us hear the treatise going on: “On the second class falls, besides the repe
tition of the task of the former class, the rest of the numbers, especially the distributive 
and adverbial n., the adverb and its comparison, joining the repetition of the comparison 
of adjectives, both the anomalous and defective verbs, and those whose perfect and supine 
is irregular. Besides these formal elements, in syntactical regard, the two lower classes 
are to learn — in the simple sentence — the relation between subject and predicate, the 
direct and indirect object, the dependencies of the verb and noun on the questions “where
with, whereby, by whom, whither, where, when and whose”, the transforming of the active 
in the passive voice and the least difficult form of the relative sentence (Sexta). In Quinta 
is to fie added — the prepositions and their government in an amplier extent, likewise the

շ* 
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relative sentence, the accus, c. infin. and the outlines of the nomin. c. infin., the compound 
and absolute construction of the participle, the simple direct and indirect interrogative 
sentences, the active and especially the passive periphrastical conjugation and the rules of 
“ut, ne and quum” in their simplest relations. The rules for the use of town-names may 
also be added to the task of this class .... — the syntaxis is the chief subject of teaching 
in the middle and the syntaxis ornata together with some more difficult chapters f. e. the 
consecutio temporum etc. must be taught in the upper classes”.

Resulting from the pupils' memory being overcharged with Latin vocables, forms and 
rules in the first class, the impossibility of impressing on their minds all those new materials, 
the task for Quinta, appears evident. The Latin master here, the more zealous and conscious 
he is, the more he finds himself at a loss whether to begin his instruction with repeating 
the task for Sexta or to enter directly upon teaching the said new materials. He cannot 
be helped, since in the first case a thourough repetition will necessarily deprive him of a 
space of time, larger than can be allowed, unless the fulfillment of his own task be put 
to hazard; and in the other case he perceives the greater part of the loosely inhering forms 
and rules, slowly flowing away without any hope of getting them back.

In the middle classes the question is the very same, whether to repeat or not, at the peril 
mentioned. If here the reading of Nepos, Caesar, Ovidius is serving mere grammatical interests, 
is no wonder, neither, if in spite of any sacrifices as to other subjects, the results in Latin 
stay behind the least expectations.

Almost desperate appears the state of things in the upper-classes. Till now Latin 
grammar has been possessed of the highest consideration, the pupil’s whole attention 
and activity has been settled on studying the laws of thinking in Latin, other langu
ages and sciences having been neglected; but now the prospect of the examination of 
the abiturients alters matters essentially here. There draws near the long series of all 
those neglected languages and sciences carrying before them a large roll of claims and 
requiring the long refused respect. The time of hard working begins, repetitions of every 
kind are to be made, voids are to be filled up in almost every subject of learning. Not 
enough! The upper-classes of the Gymnasium have got the special task, that cannot be 
put off — to introduce the scholars into classic antiquity by means of the study of Latin 
and Greek literature which in the lower classes could not find, of course, any regard. As 
the most characteristic representatives of their respective literature — whose genial productions 
afford the best insight into the ancient spiritual world together with the most extent stock 
of sound thoughts and the highest beauties of representation — we find introduced here a 
rather long row of classic authors of both people.

On the one side make their appearance — the epic poet Virgilios with the speculative 
historian Livius, the talkative philosopher and great linguist Cicero, Horatius, the eloquent 
apostle of mediocrity and self-resignation, then two historians, sharp Sallustius and the laconic, 
stern moralist Tacitus — on the other Socratic Xenophon, simple Herodotus, glorious Homerus, 
pathetic Sophocles, drastic Euripides, patriotic Demosthenes, character-forming Thucydides and 
sublime Plato. — A beautiful anthology of the very best authors, selected with the greatest 
circumspection and a true understanding of their different pedagogic value.

But the spiritual treasures, offered by these writers, are not lying on the surface; no, 
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they are hidden rather deep in the ground and their digging up wants a peculiar skill that 
only can be acquired by the utmost application to the subject. It is the grammatical 
understanding of the language in those master-pieces which renders this study so immensely 
difficult and so little gratifying. The case would be else, if the students in the two 
upper-classes could impend their whole activity upon the knowledge ol Latin and Greek: 
but under the existing circumstances the said occupation causes an other considerable increase 
of labor. The final examination impending with its fixed claims in all those subjects, 
hitherto more or less neglected, the scholars are necessitated to make the most extent 
repetitions in consequence of which, from mere want of time, they look for a means to 
lighten the burden of toil imposed upon them. They find an expedient in the German 
translations of Latin and Greek authors — forfeiting thus the best fruit which follows from 
this study. For “those treasures, laid down in the classic literature of antiquity, if taken 
from the source, are similar to the treasure, hidden in that vineyard, which the dying father 
ordered Iris sons to dig for; the best part of their value consists in the subduing of the 
mind by the working itself, and that which is dug out, is not to be compared with anything 
else for its simplicity, intensity, perspicuity”.

I think the origin of these ass’ bridges, spread in any of our schools, cannot be held 
questionable, certainly it would be wrong to ascribe their existence only to the idleness of 
the scholars or to the evil speculation of mercantile entreprise. I do not at all feel surprised 
at finding German translations from the Greek in the hands of the scholars. For, how is 
it possible that after two or three years studying the Greek language, this preparation should 
prove sufficient for beginning the reading of Xenophon and Horneras ! Is perhaps Greek 
easier to be¿learned than Latin? On the contrary; the great flexibility in the formation 
and composition of words, the unrestrained volubility in the construction of the period, the 
artistical ingeniousness, the subjective element in the character of the language make its 
study far more difficult than that of the dry and heavy but regular Roman tongue. And 
farther — Latin is begun in Sexta and often earlier still with a consumption of not less 
than 58 lessons a week through all classes, whereas the study of Greek, commencing in 
Quarta, is endowed with only 24. Thereto comes in Greek the difference of dialect: 
Xenophon and Horneras, Plato and Herodotus, which dissimilitude of language! Do these 
Ionian writers not want a separate etymological preparation in order to be understood in 
their softer and broader vocalizing?

Thus the whole study of classic literature in the upper-classes being hardly something 
else than a continuation of grammatical and lexicological instruction in’.the Greek and Latin 
language — we find totally missed the very object of this occupation, ascribed to it by the 
plain will of Government, as the Ministerial Rescript of the 7th January 1856 designates 
the pedagogic end of reading classic authors “to introduce into the way of their perceiving 
and thinking, and to give à thourough knowledge of their contents and coherence, but not 
at all to serve mere grammatical and lexicological interests”.

Nearer draws the term for the long expected and dreaded examination and more com
prehensive and intensive grow the repetitions in the large field of knowledge that are to be 
exhibited. Night’s rest is sacrificed in recalling since long vanished reminiscences of facts and 
dates, the gender of Latin substantives, mathematical formules, dogmas of the catechism. 
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anomalous terminations of the Greek inflection. Whether these repetitions may have any satis
factory result, seems the more doubtful the greater the deficiencies in knowledge are which must 
be recovered and the smaller the space of time is which can be bestowed thereon. As a subject 
of the highest importance in order to furnish evidence of the examinant’s maturity, is generally 
considered his written Latin composition which must be free from grammatical mistakes 
and show some easiness of expression; an extemporary exercise in this language has not 
been thought sufficiently serving the purpose.

The stress, laid upon these compositions in the final examination naturally forces 
thé Latin master of the upper-classes to spend a good deal of his time upon this very 
subject in separate grammatical lessons; but even in the very lessons, when the scholars 
ought to be introduced into “the lasting richness of ideas of the ancient world by means 
of a thorough knowledge of those literary* treasures, accessible to the school, and a careful 
cultivation of all means to the purpose”, the regard to composition-making causes the 
scholar to get more of the form than of the contents, especially if the Latin language 
is used as the medium of interpretation. He who will convince himself| of the great 
loss the upper-classes are to suffer by these free Latin compositions, may read the sound 
critique on this matter delivered by the reporter on Latin instruction at the conference 
in Posen.

I think there could be made less objection against this kind of exercises, if the only 
demand concerned grammatical correctness of language; but the requirement of easiness of 
expression, Latin style and “color Latinus” seems to me exaggerated on 'account of -the 
impossibility to press the living body of a modern language into she lifeless shape of a 
corpse. There is no total congruity in the etymological notions of these languages. Even 
in the middle ages, the flowering time of Latin studies, when being ¿¿'almost the only 
subject of learning — what difference between the very best productions of this time and the 
language of the ancient classics!

Let us take any Latin composition of any scholar — do we not at once perceive, first, those 
materials taken from some ancient author and transformed by the scholar in order to disguise 
their origin, then his own genuine thoughts clad, by the help of grammar and dictionary, in the 
strange garb of a more or less impossible idiom! I should wonder whether these free ! composi
tions might stand the trial — which they ought to stand — of having annexed at their side a 
strict German version, without becoming almost ridiculous. And the retaining of these exercises 
is pretended to be a condition essential to living as for Gymnasiums ! Are these schools not 
almost drowned in mere formal elements of instruction: Latin grammar in the under and 
middle classes, Greek and Latin grammar in the middle and upper ones absorbing the whole 
activity of the scholars — reading classics, in a successful manner, impossible — mathe
matics taught in lull extent even in the upper-classes. Now as “mathematics don’t produce 
ideas”, and neither Latin nor Greek grammar can pretend to do so, where are the ethic, 
character-forming, most necessary elements of instruction taken from?

The only resource, fit to make amends for any deficiencies in this respect, — German 
language and literature — is disregarded to so high a degree, that the whole German instruction 
in the two upper-classes is endowed with only 5 weekly lessons in opposition to 18 Latin and 12 
Greek ones. If, notwithstanding this incongruity, the results in German do not, upon the whole, 
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stay behind the expectations of the teachers, the cause thereof lies chiefly in the refining 
family-influence upon the scholars; by far the greater part of their parents belonging to 
the higher classes of society, it appears quite natural that, besides a greater correctness of 
language, their repertory of notions and ideas is supplied with a richer store than that of 
the main contingent of Realschool-pupils. —

I regret, for want of space, being obliged to leave off my observations on this matter 
and to reserve the examination of the Realschool-question and the superiority of the English 
language as a pedagogic means for another time. But, in order to have not only pointed 
to weak parts and deficiencies, without offering some help, I dare make the following 
proposals relative to the reformation of the instruction in Gymnasiums, proposals which 
must be thought necessary, if the “Gymnasial” character of these schools, as a peculiar 
one, shall be maintained:

I. a),before every thing, to restrict the task in Latin of the lower classes by distri
buting the etymological part of the grammar to the three under classes, and the 
syntaxis to III., II; and L,
b) to transform the free Latin compositions in II. and I. into Latin exercises,
c) to restrict the number of Latin classics in the upper-classes;

II. to lessen the claims laid to grammatical knowledge in Greek, removing the 
extemporary exercise from the examination of the abiturients, in favor of a more 
thorough study of the classics ;

III. to drop physics in I. in behalf of an increase of German lessons;
IV. to restrict mathematics in I. and II. in order to gain some leisure for repetitions 

and self-dependent studies on the part of the scholars ;
V. to restrict by half the number of proper names in geography and history.

I finish this part of my observations admonishing of Hesiodus’ often cited and offener 
disregarded ethic maxim :

nXéov tjfuőv TtavTÓç.
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Sateinifíjp. Sag SepoitenS, bie регір(;га[Н|фе (Eonjugation, bie unregelmäßigen ЗЗегЬа. 9íb» 
»erbia, prâpofitionen. (g. ՏՓս1չ, ÄI. lat. Spi^leßre, §. 96—164.) ЗІЛйпЬІіфе unt ք Փրէք tli фе 
Ueberfeßungen aus g. ՏՓրմյ ЦеЬипдёЬиф, §. 68—110. (Syercitien unb (Extemporalien. 6 St. то. 
Coet. a. ՏՓարհէ; Coet. b. fßeljer.

granjöftfcß. ©rammatif паф piiiß, (ЕІеіпспіагЬиф, Section 1 — 60. (Einübung ron avoir 
unb être. (Ejercifen unb (Extemporalien. 5 St. ro. Coet. а. Dr. Srenbelenburg; Coet. b. ՋՅ d Г; ď.

Зсіфпеп. U ebung ber geraben unb frummen Sinien an einfachen фштеІгі]феп giguren, тоеіфе 
»or ben Scßülern ait ber ffianbtafel entworfen unb І^ргсфеп to űrben. 2 St. то. Coet. а. u. b. äßolff.

Sdjreibcn. ՏօսէքՓօ unb ІаІеіпі)фе SՓրէքt in Säßen паф ben Seßßafft^en heften. Hebungen 
im Sactjcßreibeii. 2 St. то. Coet. а. ВипЬіфи; Coet. b. Wertet

©effing. (Einüben »on ein՛, ¿roei՛ unb breiftimmigen Siebern. Äenntniß ber Snteröalle, SSact» 
arten unb ЗЗог^еіфпипдеп. Sreffübungen in ben деЬгаифІіфеп Dur-Tonarten. 2 St. то. Coet. а. 
unb b. combinirt. fértél.

Quarta.
Orbinariitê: Coet. a. ЭІеаІіфиИе^гег Dr. Snbiélav, Coet. b. Stealituließrer SSbßcf.

religion. Sßieberßolung beS erften unb ¿weiten ^auptftücfeS, (Ertlärung beS britten ^jauptftüácS. 
Sie 9^օքէր1ցրքՓէՓէօ. ЛігфепІісЬег unb ВіЬеЦргйфе. 2 St. то. Coet. а. ЭфтіЬі; Coet. b. ¿ Ճ ß cf.

SKaißematii. а) SlritßmetiL Sßieberßolung ber $есітаІЬгйфе. Sie Proportionen in 
ißrer 9lnroenbung auf bie Siegelbetri, ging«, SiabatD unb ©е^Щфа^бгефпипд. 2 St. то. Coet. a. 
Pel¿er; Coet. b. B ô ß cf.

b) ® eometrie. 91аф ^amblp’S Seitfaben bie planimetrie bis ¿ur Sreisleßre. 4 St. то. 
Coet. a. Pel¿er; Coet. b. В ß ß cf.

Slatürgefdjidjte. Sm Sommer: Beitreibung unb (Einorbnung »on ßâufig »orfommenben 
Pfían¿en паф bem 8іппе’|феп Spftem. Sut SBinter: Sie wirbeűofen Sßiere паф Shilling. 2 St. то. 
Coet. a. unb b. Dr. kleinert.

©eftßiißle. ®гіефі)фе ©е)фіф!е bis ¿um Sobe SllexanberS beg ©roßen. Зхоті{фе ©еіфіфіе 
big Situs. 2 St. to. Coet. a. Dr. Subis la»; Coet. b. Dr. Srenbelenburg.

2*
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©eogrň^ie. РоШі]'фе ®eograpl)ie ber au^ereuropâifcÇen Sauber nebft ,©íeber!)olung ber 
р^Мфеп паф Soigt’S Seitfaben. 2 St w. Coet. а. Dr. ©ubiSlav; Coet. b. Dr. ©renbelenburg.

Scutfdj. ©rläuterung beS verbunbenen unb gefügten ©afceS im Slnfdjïuffe an bas SefebudȘ 
von ®ube unb (Sittermann (obere ©tufe), fomie ber Faustregeln ber Snterpunction. Hebungen im 
Sefen unb im Stngeben be§ 3ní>altê gelegener ©tücte. fÖiemoriren von ©еЬіфіеп. Siuffäfee. 2 ©t. iv. 
Coet. a. Dr. ©ubislav; Coet. b. Ջ ô I) մ.

Sllteinifdj. ©rammatif паф ber Meinen ©ргафЬфге von g. ©фпГ;. ©ieberl;olung beS 
penfumS von Sexta unb Quinta mit ©Weiterungen, ©ie unregelmäßigen verba composita; bie 
SIbverbien unb ©onjunctionen; ©еЬгаиф beS Snf.; bie attributive ParticipiaDSonftruction; ©еЬгаиф 
beS abl. absoluti; ©onftruction ber ©tabtenamen. ©йпЬІіфе unb (фгі^Ііфе Ueberfefeungen auS ben 
§§. Ill 117, 121, 133 — 136, 139 — 141, 206 — 210 beS ПеЬипд§Ьифе8 von ©фи($ паф 
ÍHušroal)!. ©xercitien unb ©xtemporalien. 8 ©t. w. Coet. a. Dr. ©uh is lav; Coet. b. Sól) á.

gran^öfifcf). ©іеЬеіфоІшід beS PenfumS von Quinta паф píőfe’s ©¡ementar » ©rammatif, 
Section 61 —112, tl)eiis іпііпЬІіф, tl)eils (фгі^ііф ûberfefet; Sectüre ber Sefeftücfe III.; ©inübung 
beS дгатшаЩфеп PenfumS. ©xercitien unb ©xtemporaïieu.. 5 ©t. то. Coet. a. 6еЫ; Coet. b. 
Dr. ©іфпег.

Зеіфпеп. ©eitere Hebung ber geraben unb brummen Siniett an paffenbeit Sorlegeblâttern. 
©opiren Іеіфіег ^opfe, ©l)eile beS терфііфеп Körpers, .Ornamente unb Sanb]^aften, mit befonberer 
ЗЗегйсЬрфНдипд ber ©ontour. 2 ©t. iv. ©ólff.

®cfttng. ^enntniß ber деЬгаифІіфеп ©onarten, ©reffübungen unb ©inübung jtvei» unb brei- 
ftimmiger Sieber. 1 ©t. w. Coet. a. unb b. combinirt. S u n b f cl) u.

Untertertia.
DrbinartuS: Coet. a. Oberlehrer Dr. Coet. b. ЭіеаІ(фц[(е!)гег Dr. ЗЗгепіид.

Religion. $іЬІі(фе ®е|"фіфІе beS alten unb neuen ©eftamentS. ©ieberl)o(ung beS ІиН)егі|феп 
ДаіефіДтиг. ©rf'íärung ber ©onntagß.©vangelien. Semen von ^ігфепІіеЬегп. 2 ©է. то. Coet. а. 
unb Ъ. Dr. ©ubislav.

Wlatíjematit а) 2í ri temeti f. ©ie vier erfreu Operationen ber @ифІіаЬепгефпипд, зидіеіф 
mit ȘPotengformen SluSjieȘen ber Ouabrat» unb ©ubiñvurjel. ©Іеіфипдеп beS erften ®rabeS. 
Sínwenbung ber proportionen unb ©Іеіфипдеп auf Ьйгдегііфе Зіефпипдбагіеп. 3 ©է. то. Coet. а. 
Dr. ©фи^: Coet. b. Dr. kleinert.

b) ©eometrie. ^reiSlel)re. Repetition beS ©urfuS von Quarta. $егд(еіфипд, ©Teilung 
unb SluSmeffung gerabliniger figuren. Sofung von Aufgaben im 2ínfá)luffe l)ieran. 3 ©t. то. Coet. a. 
Dr. © фи! fe; Coet. b. Dr. Äleinert.

Rílhtrgefdjidjte. Sm ©ommer: Sotaní!. $е|фгеіЬипд von häufiger vorfommeiiben Pflanzen 
unb ©inorbnung berfelben in bie паійгііфеп Familien. ©iebert)olung beS 8іппе’|феп ©pff em S. Sm 
©inter: Heberet bes ©ріеггеіфз паф ©фіПіпд’б ©runbríý. 2 ©է. то. Coet. а. unb b. Dr. Äleinjert.

©efdjidjtc. ©ie bebeutenbften Planner unb Segebenljeifen auS ber alten Seit unb auS ;bem 
Slittelalter beS ЬеіЩфеп SolfeS. 2 ©t. то. Coet. a. Dr. ©фиір; Coet. b. Dr. So en ing.

©eogrtlpljit« 2)еиІ(ф!апЬ in р^іфег unb роІіЩфег Sejiel)ung; ber погЬЬеиІ(фе Sunb 
aufeerbent аиф in Se¿ug auf Probucte, ©eiverbe, £anbel, Slnftalten für Silbung unb Sertl;eibigung. 
2 ©t. TO. Coet. a. unb b. Dr. ©фиЦ.

©entfdj. ©er ¿ufammengefefete ©afe. Settüre aus bem ѵаІегІапЬі(феп 8е|еЬифе von ®ube 
unb ©ittermann, obere ©tufe. Sorträge unb Äuffäfee. 3 St. то. Coet. a. Dr. ©фи^; Coet. b. 
Dr. '©renbelenburg.

Sateinifdj. ©ongruenj» unb ©afuêleljre паф ber ©rammatif unb bem НеЬипдзЬифе von 
©фиІ§. Sectüre aus Nepos. ©xercitien unb ©ftemporalien. 5 ©t. m. Coet. a. Dr, ©фціф; 
Coet. b. Dr. ©renbelenburg.

gratQÖftfcfj. ©rammatif паф piôfe IL, Section 1—23 inel. ©ieberȘolung ber ©lementar» 
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©rammatif. ©percitien unb ©xtemporalien. Seetüre au6 Rollin: Hommes illustres. 4 St. w 
Coet. a. Dr. Ջubiêíat>; Coet. b. Dr. iBoening.

©ngltfdj. ©rammatií пяф Sdjmițf ©(ementar• ©rammatif. Sefeftűíe au§ bem Sïntyange. 
©ptemporalien unb ©percitien. 4 St. m. Coet. a. unb b. Dr. ՋՅ о en in g. f

3eignen. Weitere Hebung im ©opiren leister Äßpfe, Ornamente í unb SanbfcȘaften mit 
bejonberer SBerűájtdjtigung bes Sdjatten?. 2 St. to. Sß о Iff.

©efang. Vide Prima.

Obertertia.
DrbinariiiS: Oberlehrer ^e^el»

{Religion. Memoriren von ÂircȘenltebern. Sibelfunbe. ©rtlärung ber Sergprcbigt, ber 
faraiéin vom Эіеіфе ©otteg unb einiger paulinifcper {Briefe. 2 St. tv. l)r. ©eiganb.

nJtnthcmatif. a) Sir itt) motif, répétition ber Śudjftabenredjnung unb ©urjelauëjiehung. 
©Іеіфипдеп btê erften unb jweiten ©rabeé mit einer unb mehreren lînbefannten. Aufgaben. 3 St. to. 
Sm Sommer Dr. ÄI ein ert; im Ճ6 inter Dr. Stürmer.

b) ©eometrie. Proportionalität unb 9ïei;nïid)feit ber Figuren. ЗЗегефпипд ber regulären Polp« 
gone unb beé Äreifeë. ülufgaben. 3 St. to. Sm Sommer Dr. kleinert; im ©inter Dr. Stürmer.

9laturgefdjidjte. Sm Sommer: lleberfuýt beg pftantonrei^eg. Sm ©inter tourbe an bie 
{Betrachtung einzelner bekannter Mineralien bie ¡Darlegung ber allgemeinen ©igepkhaften ber Körper 
getnüpft mit rüdfubt auf bie ©intoirfungen ber 9ltmofpt)âri(ien unb ber Temperatur. 2 St. to. 
Dr. kleinert.

©efcfjiííjte. Seutfdje unb branbenЬигді]ф«preupi ¡фе ©еіфіфіе. 2 St. to. фереі.
©cograpljie. бигора nad) Sßoigt’è Beitfaben. 2 St. to. ^eßel.
Seutfdj. Sa8 Sßerbum unb Konten im einfachen unb einfach ertoeiterten Saß. ©elefen unb 

erklärt tourbe aug ©bptermeper’g 9Iu8roaI)I beutfdter ©obidite. 9(iiffäße unb Seclamationgübungen. 3 
St. to. ^eßel.

Sűteinifd). {Repetition ber Formenlehre. Spntap паф F- ®фиІ$’ ©rammatif. Caesar, d. 
b. g. VIL, 1 — 62 ©rtemporalien unb ©^ercitien. 5 St. to. фереі.

Franjöfifdjj. ©rammatif паф picß II., Beet. 1 — 40. Bectűre aug феггід‘8 La France 
littéraire : Voltaire, Le Sage, Florian, Barthélemy, ©rercitien unb ©ptemporaïien. Sprechübungen. 
4 St. to. Dr. {Boening.

©nglifcfj. ©rammatif паф Зфті^ II. big jur Saßieljre. Bectüre aug ýenig'g Classical 
Authors: Goldsmith, Mackenzie, Sterne, Hume, ©rtemporalien unb ©yercitien. Spreфttbunдen. 
4 St. to. Dr. {Boening.

Зеіфпеп. a) Sm ргасіі)феп Зеіфпеп: Anfänge beg plan« unb {Ваіцеіфпепё. ©opiren 
Іфюегегег ВапЬ{фа^еп, Jîopfe, Slrabegfen unb Ornamente mit ©ftampc, geber, Tufdfe unb mit 9ln« 
toenbung von jtvei Treiben.

Sm ©inter baneben b) im И)еогеН]феп Зеіфпеп: Sie Bohre vom ®runb= unb Aufriß. Sie 
Anfänge ber Perfpective. 2 St. to. ©olff.

©efang. Vide Prima.

Secunda.
DrbiuariuS: Oberlehrer Dr. ЗВеідапЬ.

{Religion, ©embinirt mit Prima.
Mtttbematif. Sie Bohre Von ben Potenzen, ©űrjein unb Bogarithmen. ©гропепНаІдІеіфипдеп, 

Іфтіегідеге диаЬга(і|фе ©Іеіфипдеп, ^еіІепЬгйфе. ©bene Trigonometrie. Aufgaben. 5 St. to. 
Sm Sommer pel je r; im ©inter Dr. Stürmer.
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ЭД í) քէէ ©.rperímentalpI^fiL SÖlagnetiâmuâ, ©lectricitâf, Sptif паф Дорре. 2 St. to. 3m 
(Sommer Dr. Д le inert; im SBinter Dr. Stürmer.

(Sčernie. Sie SJletaHoibe unb iȘre юіфіідііеп SSerbinbungen unter einanber; bie ВеіфйпеІаПе 
nebft фгеп SSerbinbungen mit Sauerftoff, SBafferftoff, ©фюе^еі. фаз ЗВіфйд|Те non ben ©фтег* 
metallen. 2 St. m. Dr. kleinert.

9laturgefd)icf)te. Anatomie unb ЭДр{іоІодіе ber fPflanjen im Sommer, ber Зфіеге im SBinter.
2 St. to. Dr. Steinert.

©efdjidjtc. 3m Sommer: ®гіефі|фе, im SBinter: {Ноті|фе ®е)фіфіе. 3 St. to. Ser 
Sirector.

Seutfdj. ©rtlärung non ЗфіНег’іфеп unb Діор[іой’іфеп ѲеЬіфІеп. %)oetiL mit befonberer 
©егййПфІідипд ber Іргі|феп unb ері)феп fPoefte. SRetrit. Saßlelfre. ©orrectur ber Sluffäfce.
3 St. to. Dr. SBeiganb.

Sfttcinifď). ©elefen mürbe Sallust: de conjuratione Catilinae. Siuijetbem auê Virgil: Aen. 
lib. II. SBieberI)olung ber ©rammatil an ©yercitien unb ©jľtemporalieit. 4 St. to. Ser Sirector.

§ra«30fifd). ¿фиііесійге аиЗ феггід’З La France littéraire : Fénelon, Chateaubriand, Maistre 
mit ефтоіоді[феп unb фпопрті{феи (Erläuterungen. fPrivatïectüre in frankofiler Зргафе Ьеіргофеп : 
Paganel, Histoire do Frédéric le Grand, p. 263 biê ©nbe; Thiers, Bonaparte en Egypte (©ôbel’ê 
Sibï. ©b. XXVII, unb XI.) fpíőp, II. ©urfuê non ber SBortfteHung biê jum pronomen, ©yercitien 
unb ©xtemporalien. 4 St. tu. Dr. SBeiganb.

©nglifcfi. Bectüre auê ôerrig’ê Classical Authors: Dickens, A Christmas Carol ; Burns, 
Moore. 5фті(з, ©rammatif. šafclei)re non 117—247. ©percitien unb (Extemporalien. 3 St. to. 
Dr. SBeiganb.

ЗеіфПСП. a) д)гасіі|феё Зеіфпеп wie in Obertertia.
Saneben im SBinter b) im В)еогеІі|феп Зеіфиеп: §ortfe(?ung ber fPerfpective. Sie Belére non 

ben рег|рес(іиі|феп SRaßftäben. SBotn рег{ресНѵі]феп Дгеіё$еіфпеп, nerbunben mit ber Зеіфпипд ber 
vertriebenen Sogen unb ©etoßlbe, Sie Slccibentalperfpective. Seljanblung ber fteigenben unb fallenben 
©benen. Sie 8el)re non ben Spiegelungen. 2 St. to. SB о If f.

©efang. Vide Prima.

Prima.
Orbtnariuë : Set Sirector.

religion. 3m Sommer: Sie ©Іеіфпі^геЬеп 3efu ©íjrifti. 3m SBinter : ДігфепдеТфіфіе, 
erfter 2феіІ, biê jur {Reformation. 2 St. tn. Ser no.

SJlatjematil. ?Iritf;metifcȘe unb деотеіЩфе {Reißen. 3infeêjinê» unb Зіепіепгефпипд. ©om< 
binatíonêleíjre. 6и6і|фе unb ȘoȘere ©Іеіфипдеп. Эіор^аиЩфе ©Іеіфипдеп. ©pponentialreiße, 
Іодагіфтіі’фе {Reiße; {Reifen für Sinuê, ©oflnuê, Sangente. Slufgaben. 5 St. w. 3m Sommer 
fPeljer; im SBinter Dr. Stürmer.

ЭДfîL SIRatȘematifc^e fßßpfii. {Dlagnetiêmuê, ©lectricität, Split паф Дорре. 3 St. ю. 
Sm Sommer Dr. ДІеіпегі; im SBinter Dr. Stürmer.

©I)etnic. 3m Sommer: SRetalIurgie ber юіфНдегеп {Dletalle. 3m SBinter : Sluègetoäßlte 
Capitel auê ber огдапі;феп ©peinte, Säuren, SUfoßole, Sletßer, Slltaloibe. 2 St. tu. Dr. kleinert.

9laturgefd)tdjte. 9ЛаН)етаН{фе ©engrapóte. 1 St. w. Dr. Steinert.
©eftßidjte. Steuere ©е{фіфіе. {Repetition ber alten unb mittleren ®е)'фіфіе. ©eograpßifTße 

{Repetitionen. 3 St. to. ֆ еф eI.
Seutfcß. ПеЬегрфі beê ©ebietê ber ^oetif. — ЗВіфйдеге SlbfTßnitte auê ber ®е{фіфіе ber 

Literatur, befonberê ber neueren, ©orrectur ber Sluffäße. 3 St. to. Ser Sirector.
Sateinif^. ©elefen tourbe eine Sluèwaßl non ©icero’ê 33riefen, ferner Տ1հքՓոէէէօ auê Cic.: 

de republ. unb de senectute, außerbem eine Slnjaßl von Sben beê ýoraj. {Repetition einzelner 
Sßeile ber ©rammatif. 3 St. to. Ser Sirector.
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^tattíöftfd). ©фиПесійге aug феггід’8 La France littéraire: Descartes, Fontenelle, Voltaire, 
Quinet, Baranté. prioatlectüre, in franjcfi]4ber (Sprache ccntrolirt: Bazancourt, L’Expédition de 
Crimée (Oôbel’g Sibï. 33b. XII.). ЗЛеЫ{фе Hebungen. $t;eil8 тйпЬІіфе, tÇeilS {фгі^Ііфе lieber« 
fefcung ber erften kapitel non æulwer’g Eugene Aram. Sluffäfje. 4 ©t. to. Dr. 2B ei gant.

©nglifdj. ©фиПесйге: Shakespeare, Richard II. privatlectűre, in епдЩфег ©ргафе be՛ 
Іргофеп : Schütz, Historical Series, Vol. II. p. 62 big ju @nbe. ЗИеіЩфе Hebungen. SBieberțoIung 
ber ©фті£’|'феп ©ramniatif. ©фгіШіфе lieber]efjung ber erften ©cenen beg Verre d’eau non ©cribe. 
Sluffâfje. 3 ©t. to. Dr. SSeiganb.

Зеіфпеп. а) Sm ргасЩфеп Зеіфпеп: Зеіфпеп паф ®ppgmobeï(en. ргасЩфе üíntoenbung 
ber рег]ресНві]феп Siegeln Ьигф SlufnaȘme geeigneter ЗЗаиІіфІсНеп ber ©labt.

b) Sm фесгеІі]'феп Зеіфпеп: Siepetition ber Perfpectiüe. ®естеігі]"фе8 Зеіфпеп, патепНіф 
Ջճքսոց ]"оІфег Aufgaben ang ber деіфпепЬеп ©eometrie, юеіфе bei ben вегіфіеЬепеп SauÇanbtoerïen 
am ^âuftgften gur ЗІпюепЬипд lemmen. Sie gecmetrifdje projection. Sie ©фаііепсоп^гисііоп. 
2 ©t. to. ЗВо Iff.

®cfattg/ Sie ©фіИег ber oberen klaffen toaren mit ben geübteren ber unteren jur erften 
©efangflaffe vereinigt, (gingeübt mürben vierftimmige Bieber, ßtjoräle, SRotetten. 2 ©t. ro. 
ՏսոհքՓս.

Religions-^lntmidjt

a) $ог(фик.

klaffe Լ, II. unb III. combinât.

©inubung ber allgemeinen Katechismus »Sabetle; bie gehre non ©ott unb ber ՏՓօթքսոց nad) 
Seljaťbé’g ^аіефіётиЗ 9Io. 3. ІВіЬЩфе ©rjähtungen aug bem alten $eftamcnt иаф ՏՓսքէօր. 
2 St. m. Saêfólêfi.

b) ÍRealfdjufr.

Sritte 3lbtí;eilung : Sexta unb Quinta combinirt.

Sie geljre nom ©tauben иаф Setjarbé’g ^аіефіётиё 9lo. 1. ЙіЬЩфе ©еіфіфіе beg neuen 
Seftamentg иаф ՏՓսքէօր. 2 St. to. Śagfólgli.

, Breite 2lbtí)eilung: Quarta unb Untertertia combinirt.
Sie 8el)re non ber ©nabe unb non ben 1)1. Sacramenten. Sßieberljotung ber ЬіЬЩфеп 

©еіфіфіе beg neuen Seftamentg. 2 St. to. Sagfólgfi.

©rfte SlbtȘeilung: Obertertia, Secunda unb Prima combinirt.
-2iug ber ©laubengleȘre: Suelten unb bie getjrc non ©ott. ^ігфепде|фіфІе: Sie brei erften 

Baljrljunberte, иаф 9ľ(artin. 2 St. to. Sagfóígti.

glntemdjt im

Ülítljeilung III.

Sefen unb lleberfe^en aug 3. SBolingfi’g @1ет»п1агЬиф. 2lugœenbigternen oon öccabetn; Heine
Sietate. Hebungen ber Orthographie. 2 St. ю. Setforogfi.
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Leitung П.

©enufenbung beg Subftantivf unb Abjectivg. Ste Seclinationen, Baljlmörter, Búrmőrter; 
©onjugation ber ^ilfgjeittvôrter unb ber regelmäßigen Beihvôrter. Ueberfeßungen aug Șffiolingfi’g 
@lementarbncÇ. gereiften. 2 St.-m. Ջ et fern ž fi.

AbtȘeilung I.

Sâmmt^e ЭіеЬефеіІе unb bie ©onjugationen fâmmtlicȘer Serba. 9ЛипЬПфе5 Sßieberergâljlen 
in poinifcȘer Spraye beg in berfetben ©ргафе ©elefenen aug Poplinski’s wypisy, geilte freie 
Aufarbeitungen. 2 St. w. Setfomfli.

^urn-^ntemiȘt.

Ser Surn՛Unterri^t mürbe im (Sommer in 4 Abteilungen vom Oberlehrer ^eßel unb 
Dr. kleinert erteilt; im hinter übte eine AufmaȘl ber beften Sumer unter Leitung bef Ober
lehrer .£>eßel.

Remata ber ^uffä^e in ben bret oüeren ^fn|Ten non ф^егп 1867 

Ш ф^егп 1868.

Obertertia.

1. (Sin (Spaziergang. 2. 2Baf тафі 91. gu meinem Bieblingfßelben? 3. ЗВеІфеп ©influi} ßat 
bag Slitna unb bie 93ef(haffenheit beg Sanbeg auf feine Semoßner? 4. %)enelope (паф £>omer).
5. ՏօևոէօՓօք (паф Corner). 6. fPaHaf Афепе alg SBefcȘu^ertn beg O bp ff eug (паф joiner). 7. Յո» 
haltgangabe eineg ©фіПег’іфеп Sramag (Älaffenarbeit). 8. ©äfar’g $ampf um Avaricum. 9. lieber 
ŚRobinfon ©rufoe. 10. Sag Sl)ema mürbe freigeftellt. 11. 2Ber ift mein greunb? (Äiaffenarbeit). 
12. Attingßaufen in @фіПег^ ЗВіфеІт Sell.

Secunda.
1. Sie ^âlfte ift mel;r alg bag ©ange. 2. Saubmalb unb 9labelmalb. 3. Srau, (фаи, mem.

4. Ser ©rlfőnig von ©оефе. 5. 11пІег(фіеЬ ber (Spnonpma: Sßeg, Bußmeg, gjfab, Bußpfab, Steig, 
Steg, gußfteig, 3Sal)n, ®ang, Straße, ©affe. 6. 9Лап muß піфі über рф felien, fonberit unter (іф.
7. Heberfeßung ber 9lebe beg Slobrigo (Corneille, le Cid, a. IV., sc. 3) in )атЬі{феп Ouinaren.
8. 9ЛеІгі(фе lleberfeßung eineg ՋՅրսՓքէսմք aug gongfeUom’g ©vangelien. 9. Sßer քւՓ піфі паф ber 
Secte ftrecft, bem bleiben bie Büße unbebeett. (ßßrie). 10. Ser Selbftmorb. (©е|ргаф). 11. Ser 
©ebanfengang ber ©lode von Schiller. 12. Sßoßer fommt eg, baß bie Serbienfte großer Scanner 
oft erft паф фгет Sobe anerfannt merben ?

Prim a.

Seutfdje Sfjemuta.

1. ©harafteriftif fölacbeth’g паф SȘafefpeare. 2. lieber ben SSegriff ber роеІі(феп SBaßrljeit. 
3. ЗВіе erfeßt ber Bungling feinen SDlangel an. ©rfaßrung ? 4. ©eben ift feliger benn Nehmen.
5. ©g ift Іеіфі gu verachten, unb verfielen ift viel beffer. 6. Am freieften ift, mer bie menigften 
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Sebûrfniffe Șat. (9lbihtrienten.9luffafc). 7. Ste Äunft beS BergeffenS. 8. tteberfefcung au8 Cicero: 
Cato major. 9. Sie £>lpntpif$en (Spiele btr Ѳгіефеп unb bie Snbuftrieauöftetlungen bet Bereit. 
10. eȘarafteriftiî бісего’ё паф einer Sluêœaljl au8 feinen Briefen. 11. Ser SßanMmutl). 12. Sae- 
pins ventis agitatur ingens Finns et celsae graviore casu Decidunt turres feriuntque summos 
Fulgura montes. (Horaz, od. П., 10).

grattjöfif^e Remata.
1. La bataille de Crécy. 2. La bataille de Poitiers. 3. Wat Tyler. 4. La bataille 

d’Azincourt. 5. Jeanne D’arc. 6. Caractère de Henri VIL, roi d'Angleterre. 7. Wicleff, les 
Lollards et les Frères Chrétiens. 8. La religieuse de Kent.

©nglifdje З^ешаіа.
1. The fable of Clavigo, tragedy by Goethe. 2. John Gilpin. 3. Causes of the Crimean 

war. 4. Marshall Saint-Arnaud and Lord Reglan. 5. The Crimea. 6. The battle of the Alma.
7. The death' of Marshall Saint-Arnaud. 8. The battle of Inkermann.

Remata fid bem ^fiiftirtenten-Examen Ș8td)aefi$ 1867.

1. Sm Seutfdjen: Sínt freieften ift, mer bie tvenigften Sebürfniffe Șat.
2. Յա granjöfifdjen: Exercitium.
3. Յա (Snglifdjen (Síuffaý): Facts, discoveries and inventions which characterize the 

transition from the history of the middle ages to modern history.
4. 3u ծ er ÎRatȘematif: 1. Sie 3iffern einer breijiffrigen Зсфі bitben eine ftetige geometrice 

Proportion. Sie (Summe ihrer Quabrate ift 133. SBenn man bie 3C¡ um 73 »erminbert 
unb bann burd) 99 biöibirt, jo ergiebt ¡іф als Quotient bie erfte 3iffer ber gejuxten 3al)I. ЗВеІфеЗ 
ift bie 3<фІ? 2 @6 ftnb jtoei concentre Greife gegeben, fotvie ein Punît ¿пя{феп фгеп Peri« 
pȘerien ; man fod einen Kreis ^еіфпеп, юеіфег Ьигф ben gegebenen Punît geljt unb beibe greife 
berührt. 3. Sie birecte (Entfernung ;ті|феп Sonbon unb (Eapftabt ju Ьегефпеп. bonbon (St. Paul) : 
51° 30' 49" ո. Sr., 2o 26' to. gg. ». Parts; (Eapftabt: 35° 55' 12' f. Sr., 16° 3' 12" o. ճց. 
». parié. 4. 9lu8 einem Greife mit bem fRabiuS r ift ein Sector »on a° аиЗдеіфпіііеп unb ju 
einem Kegelmantel umgebogen. SBie groß ift baS Solumen beS entftanbenen Kegels? Seifpiel: 
r — 10, a — 60°.

5. Յո ber фí)i)fit: 1. SBie groß muß ber äußere SmCmeffer einer l)ol)Ien Kugel aus 
©іІЬегЫеф »on 0,2'" Starie unb bem fpec. ®eto. = 10 toerben, wenn bíefelbe bis jur ýälfte in 
Sßeingeift »om fpec. ®етіф( = 0,8 einftnîen foil? 2. Sen SBeg ju conftruiren, тоеіфеп ein 
einfacher 8іфІ;1гаІ)1 beim Uebergang aus fiu ft in SBaffer unb umgeîeȘrt unter verfd)iebenen (EinfadS- 
toinîeln nimmt.

6. Յո ber (Eßende: Sie toidjtigften metaПurgifфen projeffe feilen an Seifpielen erörtert toerben.

В., ^crorbimngtn ber 2kí|ürben bou nllflcmetncrciii Sirterefft.

8$еш 17. Styrii 1867. gmpfeljlung jweíer паіигде?фіфі!іфеп griffen Ьев Dr. Äarl Siufj 
für bte ©фйІегЬіЫіоіфеІ.

5$om 30. Styrii 1867. Фіе vorläufige Uebertragung ber Ппіеггіфіе[іипЬеп beê verdorbenen 
£)berleȘrer Seemann an bie geȘrer Dr. kleinert, feiger unb Dr. Wendel toirb genehmigt.
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Som 17. ЯКбі 1867. 91aí;ere Seftimmung über bie ^orm, in теіфег fünftig bie Seugniffe 
über baê 'Probejahr ber an ber Anftalt bekräftigten ՏՓս1օաէ8 • (Sanbibaten еіпаигеіфеп ftnb.

Som 1. Sutli 1867. Näßere Seftimmung über bie Dom 12. b. 9Л. beginnenben Serhanb« 
hingen ber erften Sirectoren*(Eonferenj ber $)rovinj Ș)ojen.

Som 4. Suui 1867. .fnnweifung auf bie Slothwenbigfeit, baß einer non ben jüngeren Beßrem 
ber Anftalt an bem bieêjâhrigen (Eurfuê ber ©entrai» Sum »Anftalt Sljeil nehme.

Som 21. Sutti 1867. ՏսրՓ ben ^injutritt ber böseren ©фиіап^аііеп in bem bem фгеи» 
Мфеп Staate ein verleibten neuen Banbeêtheiïe ;u bem іп(апЬі)феп Programm » %иёіаи|ф » Serbanbe 
vermehrt рф bie 3<фІ ber einjufenbenben (Exemplare von 266 auf 315.

Som 25. Suni 1867. (Empfehlung beê ЗЗифеё: ,^)геи^феё $оІ18[фиІюе)еп паф ®е|йіф(е 
unb Stati flit ven ЗВ. SI) i lo."

Som 10. Suli 1867. ȘDlittheiluug beê Oievifionê » ©иіафіепё ber Órönigí. ті#еп(фа#1іфеп 
fPrüfungê » (Ecmmifficn $u Sreêïau über bie Abiturienten »Prüfung $u Oftern b. %.

Som 26. Suit 1867. (Eê wirb genehmigt, baß 33el;ufê SBieberbefeßung ber Ьигф ben Sob 
beê Oberíelirer Beljmann &ur (Erlebigung gekommenen Oberïehrerfteïle ber ¡weite, britte unb vierte 
Oberlehrer in bie паф# höheren Stetten afcenbiren unb in bie ЬаЬигф erlebigte vierte Oberlehrerftette 
ber Beßrer Dr. (G и ft a v Stürmer berufen werbe.

Som 2. September 1867. Seftimmung über bie StempelpfMjtigfeit ber über baê Probejahr 
ber ЗфиІатіёсапЬіЬаіеп auêguftettenben Beugniffe.

Som 1. October 1867. Sie Anjaljl ber einjufenbeuben бфиіргодгатте wirb auf 318 
erhöht.

Som 7. October 1867. (Genehmigung, baß ber S^uïamtêcanbibcrt Dr. Srenb elenburg 
fein Probejahr an ber Anftalt ableifte unb ¡идіеіф mit ber vollen Stunbenjaljl eiueê Behrerê be» 
քՓ&քէէցէ werbe.

Som 8. October 1867. Sie An¡al)l ber Dom 8фи(ргодгатте einjujenbenben (Exemplare 
wirb auf 321 erhöht.

Som 13. 91obcntber 1867. (Empfehlung beê von §erbinanb ՏՓւոէհէ ^erariègegebenen 
Siíberwerfê: „Per aspera ad astra.“

Som 8. December 1867. (Genehmigung, baß bem Sicar Bic. Saêfbïêfi ber fatȘolifPȘe 
9іеІідіопёипіеггіфі an ber Anftalt übertragen werbe.

Som 14. Secember 1867. Sie (Einführung unb üßereibigung beê огЬепіІіфеп Behrerê 
Dr. (Еіфпег wirb angeorbiiet.

Som 21. Secember 1867. pinweifung auf bie von bem ^errn (Geheimen Ober»9legierungê» 
ŽKatl) Dr. SBiefe fjerauêgegebene Sammlung von Serotbnungen unb (Gefeßen für bie höheren 
ՏՓսէօո.

Som 24. Secembcr 1867. Seftimmung beê 9)tagiftratê, bie Erhebung beê ՏՓս1» unb 
Sibliothefêgelbeê an ber Anftalt betreffenb.

Som 15. Sottuar 1868« SRittheilung beê 9levifionê « ©иіафіепё ber ^опідііф ті#еп|фа#» 
Ііфеп fPrüfungê»(Eommiffton չս Sreêlau über bie Abiturienten Prüfung ¡и ЗЛіфаеІіё 1867.

Som 13. februar 1868. Seftimmung, bie portopflichtigen Sienftbriefe im (Gebiete beê 
Sorbbeutppen Sunbeê betreffenb.

Som 23. februar 1868. Sie ЗаІ)І ber ein¡ufenbenben ©remplace beê Зфиіргодгаттё wirb 
auf 322 erhöht.

Som 12. Slärj 1868. Sa baê (Geburtêfeft Sr. ttttajeftät beê Äönigè in bíefem Saßre auf 
ben Sonntag fällt, fo fott bie ՏՓսէքոօր am 21. b. 3tt. abgehalten werben.

C. e li г о n i t

ЗВепіде Sage vor bem ՏՓէսքքօ beê SBinterfemefterê 1866/g7, am 12. April 1867, würbe unê 
ber erfte Oberlehrer ber Anftalt, pert (ЕЬиигЬ Bcßmautt, Ьигф ben Sob entriffen.
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SBilljelm (Sbuarb geȘniaun tourbe am 16. æQârj 1822 ín ßottbuS geboren, erstell feine 
SluSbilbung auf bem bortigen ©pmnaftum, roibmete ftdj barauf bem Stubium ber 9Jtathematif unb 
ber SRaturroiffenfcbaften auf ben Univerfitáten gu Berlin unb ^aüe, tourbe, пафЬет er bad ßxamen 
pro facultate docendi mit 91иё$еіфпипд beftanben, Don 9ЛіфаеІі8 1846 ab als (Sanbibat bed Reiferen 
©фиіатів am ©pmnafium ginn grauen Klofter in Serlin bef^äftigt unb übernahm fobann gu 
9leujahr 1847 eine geȘrerftelle am ©pmnafium gu Königsberg in ber 91eumarf. (5r blieb in biefer 
Stellung bis gu 9ЛіфаеІі5 1851 unb trat bann als erfter 991atl)ematifer in DaS fo eben ficȘ bilbenbe 
8el)rer«@ollegium ber Sromberger 9іеаІ]'фиІе ein. (Sin Sungenleiben, теІфеЗ aHmälig bei фт [fer՛ 
Dortrat, nötl)igte ißn gu befonberer Ѵог^фг in ber Sebensiveife unb veranlaßte гоіеЬефоКе Satereifen, 
weldie febeSmal günftig gu wirfen іфіепеп. So traf uns fein Sob паф einer KrantȘeit Den nur 
toenigen Sagen unerwartet unb mürbe Don feinen SlmtSgenoffen unb Schillern auf’S Sieffte empfunben.

Sie Slnftalt Ijat an bem Verdorbenen viel verloren, benn фп gierten in діеіфег Sßeife bie 
Sugenben beS 9)lanneS unb beS SeȘrerS. Seemann ftanb in einem Ьигфаиб іппегііфеп Verhältniß 
gur 9Siffenfd;aft; сфпе fie |"фіеп фт baS Seben І'фааі. ՅՅօո ernft betriebenen рІ)іІо|"орІ)і]"феп Stubien 
toanbte er fid) im 9JîanneSalter immer еіЩфіеЬепег ben ejracten ¿£siffenfd;aften gu, unb in ben leßten 
Saljren befèäftigten ibn патенНіф дсоІоді]‘фе Шйегффипдеп. Sei фіфет Streben gewann er 9iui)C 
unb 9ieinl)eit beS UrtȘeilS, Sefonnen^eit unb 9)taß im ^anbeln unb jene 9іи(ргифЬІорд!еіі unb 
афіе Seft^eibent)eit, шеіфе tieferen 9laturen gu eigen toirb. Sie еідепфіітііфе Stílbe feines SßefenS 
ging aus feiner (Srfenntniß теіффііфег Зфтафе fervor unb war entfernt von юеіфііфег unb ober« 
Аафііфег ®utmütl)igfeit. (SS bewahrte fidj fo beim Umgänge mit ben 9lmtSgenoffen, wie bei feinem 
Ппіеггіфі fein 1йф(іде8 Sßefen, bie wunberbare Kraft einer geț^loffenen ^JerfonlicȘfeit; baS Snbivibuum 
trat bei фт guríiď, baS Object waltete. Ser Sludbrutf, fern von ©lang, toar fnapp, beftimmt, flar, 
unb fo toirfte bie Steinzeit bed Ո)(քքօոքՓսքէ1!Փօո Strebens сфпе alle äußere -^ülfèmittel etgiehenb im 
ebelften Sinne auf feine Зфйіег, weil fie baS (gemeine ignorirte, baS (Sitie abivied, ades ©гйпЬІіфе 
mit Зіфіипд unb Siebe anerkannte unb I)ervorgog.

Sßir gebenfen unfereS bal)ittgefd;iebenen greunbeS befonberS аиф als eines einstigen unb feften 
^örbererS ber ЭіеаИфиІЬіІЬипд. 9liemanb vertrat biefe mit mefjr @п11'фіеЬепІ)еіІ; fie bebeutete фт 
eine Silbung, теіфе von ber fPfyrafe weg bad $[)аІ]\іфІіфе ergreifen fotíte; barin erblictte er einen 
теіепіііфеп ¿օրէքՓրէէէ beS 991օոքՓօոցօքՓ1օՓէՏ, unb über bie gegenwärtige Beit t)inauS leníte er gern 
unb ȘoffnungSfreubig ben Slict auf eine beffere Bufunft.

91m 15. ЗІргіІ, 9іафті11ад8 4 Іфг, fanb baS Segräbniß ftatt. 21 m ®rabe і'ргаф ber SlmtS« 
genoffe beS Serftorbenen, фегг Pfarrer Serno, unb am barauf folgenbeu Sage verfammelte ber 
Sirector bie Зфіііег ber ІКеаффиІе gu einer ©ebädjtnißfeier i()reS 8et)rerS in ber Stula ber ülnftaït.

9ln bie Stelle beS Oberlehrer 8el)manit warb gu 9ЛіфаеІі8 v. 3- $err Dr. ®uftav 
Stürmer, bisset erfter 8et)rer an ber höheren Sürgetnie in ßreugburg, als erfter 9ЛафетаН!и8 
unb vierter Oberlehrer berufen.

Sei ben im Sommerfemefter І)іегЬигф пофід toerbenben Vertretungen war eS um fo mehr gu 
beflogen, baß £>err Dr. 3JtengeI, тоеіфег ingwif^en eine Serufung an bie քէօհէէքՓօ ^öi?ere $офіег« 
і'фиіе in ®orliß erhalten hatte, паф ben Sommerferien wegen eines ßußübelS піфі tvieber gu unS 
gurüeffehrte. Statt feiner trat gu 5Rid)aeliS ber ßanbibat beS höhnen ՏՓսԽուէՏ, Iperr Dr. Злеп« 
b e len burg in bas geljrer « ßoHegium ein.

Sín Stelle bed gu einem Pfarramt vocirten ^errn BbierSfi übernahm ben ІафоЩфеп 
Ппіеггіфі von Oftern ab ber SicariuS, £>err Sicentiat SaSfoldfi.

SaS Stiftungbfeft ber Slnftalt (12. 9Hai ) würbe am 26. Suni Ьигф einen Sludgug паф 
99lpSlencginnef gefeiert.

Sim 30. unb 31. Sufi beging bad Кбпідііфе Opmnafunn in Sromberg bie geier feines 50jäh« 
rigen Subiiâumd. Ser Пntergeiфnete, mit ben ^errett Oberlehrern Dr. 2ß ei g an b unb £>eßel 
Seitens bed íehrercoűegiumS ber КеаЦфиІе beauftragt, bem gehrercoűegium bed ©pmnaßumd am 
19., als am ¿age ber Vorfeier, ben ®1йс1гоип{ф gu überbringen, richtete folgenbe Sßorte an bie 
sperren ßehrer ber älteren ՏՓո)6քէօրսոքէօ1է:

^>офдееЬгіе феггеп! SBir kommen im Auftrage bed 8ehrercotlegiumS ber Sromberget 9іеаІ)фиІе,
4* 
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um S^nen uniere @1ййтйп(фе ju bem іфбпеп ßefle ju überbringen, теіфе« bag -Йбпідііфе ©șm- 
nafium begeht. — 3war waljlt bie Stnftalt, теіфе wir í) i er »or SȘnen vertreten, jur ©ггеіфипд ber 
ЗтесЕе beê teeren ®фиІипіеггіфі8 ѵіефаф anbere Vittel, alé biejenigen ftnb, Ьигф юеіфе bie ЬеиЦфеп 
©çmnafien |фоп feit Sa#unberten ber ЗВі[(еп(фа(1, ber Äunft, bem Staate gebient unb für bie 
©roße unb ben ŽJlu^m beg ЬеиІ|феп Saterlanbeg gewirtt haben, unb bie gebenbigfeit, mit изеіфег bie 
neuere 3eit bag princip ber ЭіеаЦфиІеп in bag geben einjuführen bemüht ivar, baju ber wohlgemeinte 
@ifer von Vertretern bér beiben Sitten von Vilbungganftalten l;at biefe Ѵег]фіеЬепІ)еіІ ber Mittel 
juweilen big ju einem ©egenfaß ju [teigem де|ифі, aber mehr unb іпе()г.ЬаІ)ііі eine auf ber Sbentität 
beé 3wecïeê beruȘenbe Vereinbarung |іф an, unb, um тіф auf ben ©ang ber (Sntwicfelung beseitigen 
Slnftalten ju bef^ränfen, benen іф atijugel)ören bie ®Șre habe, eg wirb meljr unb mehr anerkannt, 
wie in ber fßâbagogif bie gerabe ginie піфі immer biejenige ift, теіфе am beften juin 3ieíe führt, 
піфі einmal am fchneUften — unb wie bie Utilität am Werften eintritt, wenn fie піфі alg ber 
alleinige 3weä gefegt, fonbern von jwecfmäßig ergriffenen Mitteln alg golge erwartet wirb. Unb fo 
Іргефеп wir 3t)nen unfern ©Ііій’типіф aug alg ¡оіфе, bie (іф mit 3hnen von Retjeit freuen an ber 
Ійфіідеп (Sntwicfelung SȘreg ©țțmnafiumg.

' @g haben bie ՝ heutigen ©фиіеп gerabe in bief er provin; Slufgaben von hoher Vebeutung ju 
erfüllen ; unb wenn Sie mit ©епидфиипд unb Sefriebigung auf ein halbe« Sahi'hunbert jurücffehen, 
wâhrenb beffen bag ^опідііфе ©gmnafiinn fegenéreúh wirfte, fo werben Sie ЬіеЗ befonberg аиф in 
bem Sinne bürfen, baft, inbem Sie bie Sntereffen ber Humanität förberten, Sie eben ЬаЬигф bie 
(gegenfaße ber (Sonfeffionen unb ber Nationalitäten in weiten uub еіпридгеіфеп Greifen, fo viel an 
Shnen lag, auf фг Ьегефіідіе« 9)iaß jurüäjufül)ren gelehrt haben. Зіиф in bief er Sejieljmtg be. 
fennen wir ung freubig alg gleidiftrebenbe, unb unfer ®1іі(1тип|ф an Sie fommt von ^erjen.

Slber аиф bie ftabtifcȘe Ńealfchule felbft barf епЬІіф піфі vergeffen, baß fie 3ßaen Sant 
¡фиІЬід ift. Rohere 8фи1ап(1а11еп berfelben піфі յո auggebeljnien Stabt üben nothwenbig auf ein- 
anbet Einfluß unb bebingen [гф ѵіефаф патепіііф аиф in е^іе()Ііфег Nücff^t. Sa traf benn bie 
Эіеаііфиіе, alg fie vor 16 Salden in’g geben gerufen würbe, hier in Steinberg eine lóhere Slnftalt, 
mit теіфег — laffen Sie тіф felbft fagen: gegen іѵеіфе — fie (іф ju entwicfeln hatte, теіфе bie 
würbigften Зіеіе in ernfter Sßeife fefthielt unb bie Sevölferung ber Stabt baran gewöhnt hatte, 
Зіфіипд vor bem ЗЬеаІ bet Sílbung ju hegen. Sie haben ung barnít unfete Aufgabe im ebeíften 
Sinne ebenfo паф außen erfфwert, wie паф innen егіеіфіегі. Unb weil Зфпеп bie ЗІеаЦфиІе ііф 
hierin ju befonberem Saufe verpflichtet ernennt, erfülle іф nur eine ^Ііфі, wenn іф biefen Sauf 
bei biefer քօքէԱՓօո Gelegenheit öffentlich аиЬфгефе.

Nlöge baß Допідііфе ©çmnaftum weiter, wie higher, in аи«де;еіфпеіег Steife bag Sntereffe 
biefer Stabt, biefer proving, beg Ьеиііфеп Vaterlanbeg wahrnehmen unb förbern!

Ser big feßt an ber Nealfdjule аЩаЬгПф veranftaltete NWMtg = 9lctug für ©ejang, freie 
Vorträge unb Seclamation würbe für biefe« Nial in 9Ш|іфІ auf bie vielfältigen Störungen, теіфе 
ber Ипіеггіфі in bem laufenben ՏՓսէքսհր erfahren hatte, auggefeßt.

Sie ©lücfwünfd;e ju bem ЬгефипЬег#гідеп Subiläum, beffen Seiet bag ®i;mna|ium in Shorn 
am 8. Nlärj b. 3. beging, йЬегЬгафІеп im Namen beê gehrercollegiumg bie Herren Oberlehrer £eßel 
unb Dr. Sdfulß.

Зит ©eburtétage Sr. Nlajeftät beê ÄBnigg fanb eine Vorfeier am 21. Nldrj ftatt. Sie 
Seftrebe hielt £>err Oberlehrer fDeßel.

D. êtatiítifrtic ЯифОДсп.

©aá «eíirer«(5díegium bei OîealfcȘule im äßinter-Semefter 1867/б8 bie foïgenben 9Jut» 
glíeber: 1. ©(rector Br. ©erber. 2. Dr. SBeiganb, erfter Oberlehrer. 3. &err ^eßel, ¡weiter 
Oberleder. 4. Jperr Dr. ®$ul¡, britter Oberlehrer. 5. ^)err Dr. Stürmer, vierter Oberlehrer.
6. £err Dr. kleinert, elfter огЬепШфег Mehrer. 7. фегг Dr. Soening, ¡weiter огЬепШфег Mehrer.
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8. ýerr Dr. Subielîio, britter огЬепІІіфег Serrer. 9. ^jerr Ջ ô()d, vierter огЬеиНіфег Serrer. 
10. фегг feiger, fünfter огЬепНіфег Serrer. 11. £)err Dr. ©іфпег, fe^fter огЬепІІіфег Serrer. 
12. ýerr ՏՓոսհէ, ftebenter огЬепНіфег Serrer. 13. фегг ՋՑսոԷքՓս, афіег огЬепШфег Serrer. 
14. ^)err Sßolff, Зеіфепіе^гег. 15. фегг ýertel, ýúlfsle^rer. 16. (jerr Prebiger Serno. 
17. £>err Sicentiat ЗабкоШі, 9ieligton8ïe^rer. 18. ýerr Dr. Srenbelenburg, (åanbibat beS 
hcseren ©dțuiamts. 19. фегг Śetfom8fi, $ülf8ïe()rer. — Qln ber ՋՅօրքՓսև unterrichteten auffer« 
bem : 20. £>err Serrer Pfefferkorn. 21. фегг Serrer fRoȘnf e. 22. £>err Serrer Qßeigmann.

Sie ЗсфІ ber ՏՓսևր betrug im QBinter-Semefter 1866/67 6 8 4, non benen Пф 502 in ber 
9іеаІ]фиІе, 182 in ber ՋՅօրքՓսև befanben; im Sommer «Semefter belief jte ք1Փ auf 679, Don benen 
528 bie $еаІ|фиІе, 151 bie ՋՅօրքՓսև Ье|ифІеп. 3m Saufe beS Sommer*Semefter8 finb abgegangen: 
62, non benen un8 ber Spüler Síje obor Sßolff au8 ber jmeiten klaffe ber ՋՅօրքՓսև Ьигф ben 
Sob entriff en tourbe ; neu aufgenommen mürben 49, fo baß bie ®efammtjal)l ber ՏՓսևր, теіфе im 
âßinter»Semefter 1867/бв bie Qlnftalt Ье(ифІеп, 666 betrug, non benen (іф 504 in ber 9іеаІ|фиІе, 
162 in ber'ՋՅօրքՓսև befanben. Sie maren in folgenber Sßeife oertȘeilt:

R. 9ïeaifd)tile»

j^íaffe. ©efonimt» 
galji.

Sttauge»
Ufót.

ÄatljOí 
lifdje.

3iibifd)cr 
ateíigion.

® eut) d) er 
Slbfunft.

^Soinifdjer 
Slbf'nnft. tjetniifáje.

Slug* 
roãrtige.

Prima.................... 2 շ 2 2
Secunda .............. 34 26 2 6 ՑՑ 1 23 11
Obertertia .... 55 39 4 12 53 2 32 23
Untertertia (!oet a. 46 35 1 10 46 — 29 17
Untertertia Coet b. 39 30 1 8 38 i 27 11
Quarta Coet a. . 62 53 3 6 62 — 40 22
Quarta Coet b. . 44 28 4 12 40 4 26 18
Quinta Coet a. . 61 46 5 10 57 4 40 21
Quinta Coet b. . 59 50 4 5 56 3 40 19
Sexta Coet a. . . 51 44 — 7 51 — 45 6
Sexta Coet b. . . 51 41 4 6 50 1 38 13

504 394 28 82 488 16 342 162

Ъ» ătorfd)uk»

klaffe I................. 73 53 5 15 71 2 62 11
Äíaffe II............... 52 38 4 10 50 2 41 11
klaffe III............. 37 30 1 6 37 — 35 2

162 121 10 31 158 4 138 24

(Sefammtjafyl . . 666 515 38 113 646 20 480 186

Bei ber Abiturienten» Prüfung &u Віфяеіів 1867, теіфе unter bem Vorfifc beß феггп ÿro» 
ъіщіаЬ'ЗфиІгафё, ©eljeimratl) D. 9Jleí)ring, unb in Vertretung ber (і&ЬЩфеп бфиІЬериіаііоп 
Ьигф ^errit (Sonfiftoriairatl) Sanie abgeíjatten würbe, erhielten baß Beugniç ber Steife:

(5m i í Sieberg, auß Bromberg gebürtig, 19'/, Sabjr alt, ЬафоЩфег ©onfeffton, 11 У» 
ՏՓ auf ber Anftalt, Ր/շ Satyr in ^rima, յոր ®etoerbe = Afabemie.

©arí v. b. Celßnifc, auß 9Jtarienwerber gebürtig, 17։/շ Satyr alt, ebangelifüer ©onfeffton, 
1*/շ auf ber ЭіеаІ]’фиІе unb in фгіта, juin 9JłiIitćir.



ON THE

SYSTEM OF UPPER-SCHOOL-INSTKUCTION

REGARD TO THE PEDAGOGIC VIRTUE OF THE ENGLISH LANGUAGE.

MIT r.

I think Pope’s words: “the proper study of mankind is man” have as well pointed 

out the subject of any man’s study as, for ever, founded the basis of any upper-school-system. 
To know man, the noblest, most mentally gifted and the only self-conscious creature, his 
development from the simplest origin of existence and culture up to that pitch he is holding 
at present, the struggles of the individual and whole nations in this tight for culture, their 
uncessant intercourse and influence upon each other, — this is indeed the most worthy 
subject of juvenile learning. History thus, in its most extensive notion, comprehending as 
well the events and changes in the external appearance of men regarding space and time, 
as particularly the development of the human spirit in its interior life, manifesting itself 
by the improvement in religion, morals, science and art — together with the only means 
to enter directly, and in the most ingenuous manner, into the knowledge of these manifest
ations of the human spirit — language, these subjects are to be considered as the most 
essential for school-tuition.

On account of the necessity to cultivate harmoniously all mental faculties of the 
pupil, and in consequence of the different pedagogic and practical ends these subjects of 
learning — being all, of course, based on history — are aiming at, there have been selected 
1) among such subjects as tend to a mere knowing — besides political history and religion 
— geography and natural history; 2) among those that unite knowing and ableness — 
besides languages — mathematics with its dependencies physics, mechanics, chemistry; and 
finally among such as have in view nothing but an ability and skill, writing, drawing, 

1*
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(šonftantin фагіф, auă 9)larientoerber gebürtig, 17%3a^r alt, ebangeltfdjer (Sonfeffron, 
1*/շ 3aȘr auf ber JRealjdjule unb in ißriina, gum fPoftfa$.

Șieberg erhielt baâ‘Jkabifat: gut; n. b. £) e í ê n i Ș unb фагіф fatten ba8 ÿrâbiïat genûgepb.

E. адГ’ЩюШс.

§űr bie 2ei)rer»Sibliot^eï würben u. Sí. angefcíjafft: Sanberž, ЗВбгІегЬиф ber beutfdfen 
©ргафе; S ф u í $ e, gotȘtfcȘee ЗЗбгІегЬиф; 9ЛаІзпег, аІІепдЩфе ЗргафргоЬеп; Sucas, @пдіі|"ф» 
Seutfdf unb 3)еиІ{ф«@пдЩф ЗВбНегЕиф; ^оф, ^і[іогЦфе ©rammatit ber епдЩфеп ®ргафе; 
Littré, dictionnaire de la langue française ; Binder, thesaurus novus adagiorum ; (S o 11 а, 
bte ©еоіодіе ber ©egemoart; £t*nball, bte SSarine Ьеігафіеі als eine Sírt ber ^Bewegung; ЗВйІІпег, 
8е^гЬиф ber ©rperimental • fplțpftt ; ®іе]еЬгефІ, ЗВепЬііфе ©¿¡фіфіеп auž ben Sagren 780—1182 ; 
gőtoenberg, ©еіфіфіе ber ©eograptyie; в. Äloeben, фапЬЬиф ber (Srbïunbe; go^e, ©еіфіфіе 
ber Sleftl;etit in ¿еи1[ф!апЬ; фо 11, bie Ипдіеіф^еіі тепіфііфег Kaffen вот (ргафи)і^еи(фа^1іф en 
Stanbpunft; ®opp, вегдІеіфепЬе ©rammatif, mit Kegifter воп Slrnbt; Kłaj: 9)1 filier’8 Sanžcrit, 
©rammatit; SBiefe, SSerorbnungen unb ©efefje für bie leeren ©фиіеп in фгеи^еп; ^ortfe^itngen 
воп @rfФ unb ©ruber, ©itcpclopabie ber SBiffen]Afaften unb fünfte; fßoggenborf, Slnnalen ber 
fPÇpftÎ unb ©Ijemie; fertig, Зігфів für neuere Ѳргафеп; Steintlfal unb gajaruž, Bettft^rtft 
für ЗЗоІГегрффоІодіе unb Sp^wiffenfipaft; Štiepi, ©entralblatt für ben Ппіеггіфі u. SI. m.

®efcpenf t tourbe вот фореп SJliuifterium ber деі^Ііфеп, Ипіеггіфіё՛ unb 9Eebicinal՛ Singe՛ 
legenpeiten: 3)entmale ЬеиІ{фег Ջսսէսոքէ Bon Dr. (Srпft §őrfter, SJanb XI.; вот феггп 33 er՛ 
f aff er: Ad. Trendelenburg, grammaticorum Graecorum de arte tragica judiciorum reliquiae. —

§йг baž pppf iíaítf фе Kabinet tourbe սոցօքՓսքքէ: ein 9)ližfroffop, eine ©ažátperlampe, 
ein ЗПіпіпит« unb 9)laj:imumtperntometer u. m. SI.; geftpenft tourbe вот Кефіёапюаіі, феггп воп 
©robbed: ЗЛепоІН’?фе ©temente.—

Súr baž фетііфе Kabinet würben bie nötigen ©rganjungen հօքՓսքքէ; neu ոււցօքՓսքքէ 1 
(Șfrfucator, (Ջфwefeltoafferftoffapparat te.

Sie geprmittel fur ben geograppifфеи, па!игде|фій)іІіфеп, ©efang՛ unb Зеіфеп՛ 
ипіеггіф t erhielten bie nötigen @rgän$ungen unb SSerbefferungen, ebenfo bie brei Slbtpeilungen 
ber ®фйІег*5)іЬІіоЦеІ; gefd;enft würbe für bie пайпфіІіогі;фе Sammlung: 1 Steinabler вот 
Quintaner 8aa§.—

Ceffeutlidje Prüfung.

$ieiiftae, leit 7. «firtl 1868.

borgens Don 8 aß.
ÿrima.

<Seeintba.

ßbertertia. 
Untertertia a. 
Untertertia b.

9Jîatl)ematit: Dr. Stürmer. 
SȘemte: Dr. Äíeinert. 
§րօոյօքւքՓ: Dr. ăBetganb. 
ÿ^çfit: Dr. Stürmer. 
Satein: фе^еі.
(Secgraptjie: Dr. Sdjuïfc. 
©eometrie: Dr. Äteinert.

(Sefattg ber erften StngeElaffe.
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^афшШадд dou 2 ЭДг аб.

æoïftfjttltlaffe Ill.
SBorftHííaffe 11. 
$orfdju[fiaffe 1. 
®ejia b.
®ejta a.
Slutnta b.
Quinta а.
Üuarta b.
Suaria а.

ՋտսէյՓ: ЗВеідтапп.
Steligion: Oleante:
Жефпеп: pfeffert orn.
8atein: Dr. @іфпег.
Феиі]ф: ՋսոհքՓս.
Эіаіигдеіфіфіе: feiger.
^гспцОДф: Dr. îrenbeienburg. 
®eometrie: Ջ61)ճ.
®е|фіф!е: Dr. Subtëla».

^roBe^ei^uttugett Hegeit im ^ettȘenfaaCe aus.

Ser Unterricht für bcc( 3ßinter = @emefter wirb ЗМітоф, ben 8. SIpril, geftȘIoffen. Sie 
fèenfuren muffen паф ben perien ben Herren Älaffenorbinarien mit ben UnterfdȘriften ber ©Item 
ober SSormünber Borgejeigt werben.

Ser Ппіеггіфі im Sommer »Seniefter beginn; Sienftag, ben 21. 9lprit, früh 9 Uijr.
3ur Prüfung unb Snfcription ber tRealfcßüIer wirb ber Ппіег$еіфпеіе am 20. ЗІргіІ, Ջօր» 

inittagë »on 9—12 UI;r, im ®фиІ(о!аІе $u )'ргефеп fein; bie Prüfung ber ЗЗог{фйІег finbet eben» 
bafelbft an bemfeiben Sage, ЗІафтНіадё »on 2—4 lUjr, ftatt. $iir auswärtige (Sltern wirb bemerkt, 
baß ju ben ЗЗеЬіпдипдеп ber 3lufnaßme bie ®al)I einer genfien gehört, we^e bie Suftimmung beë 
Sirectorë I)at.

Gr. Gerber.

Հ





•

■



®ert^ettuttg 6er őedioncn iui Winter=Semefter 181.

Serrer.
Prima.

®rò. Det Director.
Secunda.

©rí>. Dr. Wciganb.
Ober-Tertia, 
fflrb. íj ehei.

Unter-Tertia 
Coet. a.

®rb. Dr. Sttjulij’.

Unter-Tertia 
Coet. b.

®rč. Dr. Burning.
Quarta Coet. а. 

fflrb. Dr. 5nbislán.
Quarta Coet. b.

®rb. ßöljdt.
Quinta Coet. а. 

©րճ. Sdjmiít.
Quinta Coet. b.

©րճ. ÿtljcr.
Sexta Coet. а. 
©րճ. ßiinbfdjii.

Sexta Coet. b, 
®rt>. Dr. eidjner.

Ջ օ։ f Ф ц 1 e.

=<Z2
Klasse 1.

M. JJfrfferkorit.
Klasse IL 

©րճ. Wdgmanit.
Klasse III.

©րճ. Koljnlie.

1. Ser Streeter........................ 3 Seutfd).
3 gatein.

3 ©efdjichte.
4 íatein. — — — — — — — — — — — — 13

2. Oberlehrer Dr. Sßeiganb . . . 4 graniőfifth.
3 (gngtifth-

3 Seutfch-
3 (gnglifd).
4 ՏրոպօքէքՓ.

2 Steligion. — — — — — — — — — — — 19

3. DbcrleȘrer фе^еі..................... 3 ©efčhichte. —
3 ЭеіЩф.
5 gatein.
2 ®е|фіф!е.
2 (geographic.

— õ §іап;0|і(ф. — — — — — — ֊ — 20

4. Oberlehrer Dr. ®фп1£ . . . . — — —
3 ®еи1(ф.5 fiatéin.6 ȘDiatțematit2 Oeogratóie.2 ©еіщіфіе.

2 tSeograptjic. — — — — — — — — — 20

5. Oberlehrer Dr. Stürmer . . . 5 TOatheinatií.
3 Փհհքւէ.

5 SRathematiï. 
շ g)h9fiŁ 6 SDÎathematit. — — — — — — — — — — — 21

6. gteaífèhuííehrer Dr. Kleinert . . 2 ©hemie.
1 Slaturgefcb.

2 ©hemie.
2 Зіаіпгдеіф. 2 Зіаіпгде|ф. 2 3iaturgeftf). 6 SJÍatljcmatií.

2 ՅճօէսրցրքՓ. 2 ՅէոէսրցօքՓ. 2 gtaturgefd). — ֊ — — — — — 23

7. Stealfthuïïehrer Dr. Ջ o eni n g . . — — 4 ©пд1і|ф.
4 дгап;0(і|ф. 4 (Sngítfd).

4 granjöftfä).
4 ¡gngíifd).
2 (ՋրքՓէՓէր.

— — - ֊ — — — — — 22

8. Stealf^uUehrer Dr. Subiêíati . — — — 2 Sieligion.
4 grmyôftfď). 2 Эіеіідіоп.

3 ®еп1іф.
6 Sutéin.
4 ®е(ф.п.®еодг.

— — ֊ — — — — — 21

9. 3łcalfd)utlehrer Soljd................ — — — — ֊ —
2 Steligion.
6 Sutéin.
3 Scutfdj.
6 ȘDÎat^ematif.

— 5 granjöftfd), — — — — — 23

10. 9łealfd)uIIehrer ißel$er .... — — — — 6 ȘUÎatljematit. ֊ --
4 Seutfdj.
4 Steinen.
6 gátéin.
2 gtaturgefd).

— — — — — 22

11. IReatfdjuliehret Dr. ©іфпег. . . — — ֊ — — — 5 Çranjiiftfdj. — 4 ©engracie. —
8 Sateta.
5 SDeutfd).
3 ®ecgrcipf)ie.

— — — 25

12. Steal, фпІІеІ)гег @фтШ. . . . — — — — — 2 Steligion. —
3 Sieligion.
4 ®entfd). 
6 Sutéin.

— 8 Satein. — — — 23

13. Steal, фпПеЬгег SunbfcȘu . . .
2 (Srfte ®efang!íaffe mit Secunda, Obertertia u. Untertertia Coet. a. u. b. combin.

— — — — 1 ®efung mit 
Quarta b. comb. —

2 gțaturgefd;.
4 Зіефпеп.
2 ©фгеіЬеп.

֊
3 religion.
5 Seutfd).
5 Эіефпеп.

— — 24

14. ЗеіфепІеЬгег 58 o iff................ 3 Зеіфпеп. 2 Зеіфпеп. 2 Зеіфпеп. 2 Зеіфпеп. 2 Зеіфпеп. 2 Зеіфпеп. 2 Зеіфпеп. 2 Зеіфпеп. 2 Зеіфпеп. ֊ — — — ֊ 19

15. Mehrer kertel........................ — — ՚ — 2 ®cfang mit 
Quinta b. comb.

3 «Religion.
2 Schreiben.

3 @eograpí)ie.
3 ©фгеібеп.
2 ©efang mit 
Sexta b. comb.

3 religion.
5 Зіефпеп.
3 ©djteibcn.

— ■ — 26

16. ©anbibat Dr. Srenb elcnbitrg . — — — — 3 ®епфф.
5 Satem. — 2 ®е|фіф1е.

2 ®eograp()ie.
5 granjöfifd).
4 <Seograpi)te. — — — — — — 21

17. Mehrer Pfefferkorn................ — — — — — — ’—
3 ¿Religion.8 ФеиіГФ.6 ¿Rechnen.3 ®eograÿï)ie.4 ©фгеіЬеп.2 Oefang.

— — 26

18. Mehrer Յէ oh nie......................... ֊ — — — — — — — — — — — —
3 ¿Religion.8 5)eutfít).6 ¿Red)nen.2 ©eogravtyie.5 ©фгеіЬеп.2 ©efcinq.

26

19< geijrer äßeigmann................ — — — — — — — — — — —
3 äítíigion.8 ®eut(Ą.6 ÎRetțnett.2 (geografie.5 <Sdmi6en.2 @efang.

— 26

20. Prebiger Sern о.................... 2 ¿Religion mit Secunda comb. — — — — — — — — — - — — 2

21. gicentiat ЗаЬШбкі . . . —
2 (Religion (lath-) 

mit Tertia 
comb inirt.

— — —
2 Steligion (tail).) 

mit Sexta ԱՈծ 
Quinta comb. — — — ֊ —

2 ^Religion (fatl).) 
mit Piaffe II. 
combinirt. — • — 6

22. SeȘrer Setiowâïi..................... 6 фоІпіГФ in trei ýlbtbeilungen. — — — — ՜ ֊ ֊ ֊ — — — — 6





singing and gymnastic exercises. Based upon these subjects, as the matter wherewith to 
teach, form and improve ; the main, universally adopted, object of tuition in upper-schools 
is: to awake, develop, strengthen and increase the intellectual, moral and bodily powers of 
the pupil so as to lead him both to a sound knowledge of the external objects and to 
self-knowledge and self-determination.

But since, like in every art, the ideal object of pedagogy never can fully be attained, 
school-tuition is nothing but a striving for this high end by continually exercising the 
mental capacities of the scholar, but leaving him the greater part of the task to be done 
by himself in later years. In this regard schools give a preparation for life. By this 
generally preparatory, scientific, character from all other public schools Gymnasiums and 
Realschools distinguish themselves — the former, by centuries elder sister, firmly established 
in favor and respect, richly endowed with the most extensive priviledges — the latter, after 
a long fight for existence, hardly suffered, discredited still and often looked down upon by 
her better situated relation and this, in spite of all her pains and exertions, and though she 
is conscious to fight for the same cause and to have the very same high object in view as 
her sister.

The fault-finding of the adversaries of Realschool-instruction, in favor of Gymnasiums, 
may be concentrated in the following apostrophizing “Supposing the tendency of your 
school-tuition to be the same as that of the other institution — a matter one may still be 
in doubt of — yet those disciplines of yours, in consequence of the practical nature of most 
of them and their want of ideal, truly cultivating elements, necessitate you, in spite of 
your good will, to prepare only for practical professions in life; moreover, in the large circle 
of subjects for teaching — larger even than ours — whose greater part are without a 
certain limited extent, you have no pedagogic centre; thus your whole organisation is feeble 
and deficient.” These objections, in their totality, are unjustified and can easily be refuted; 
which I shall try to do hereafter and show what will really prove incongruous and deficient. 
Meanwhile I have not hesitated to claim for Realschools the same scientific character, 
vindicated by Gymnasiums, since the liomogenealness of both institutions will be the evident 
result of the examination I shall make into the constitution of either school.

Though it may appear out of place, yet I cannot forbear episodizing here a remark 
on the disproportion existing in the distribution of titles, resulting from the examination 
of the abiturients — I beg leave to use here, for the sake of shortness, this expression 
instead of ampler periphrases — in Realschools and Gymnasiums, as the abiturients of the 
former schools are only entitled to study architecture, mining etc. disciplines involving 
practical ends, and are not considered as sufficiently prepared for the study of one of the 
faculties; whereas abiturients of the latter institutes are thought equally qualified both for 
the study of the faculties and of any particular science or art. I do not think this to be 
fair play, as it would be a demand of equity to share equally the priviledges connected 
with the said examination, and have the university further the knowledge acquired in 
Gymnasiums and leave the academy to promote Realschool-learning. Or — would it indeed 
be no folly to suppose a Realschool-abiturient, a young man, commonly about twenty years 
old, after a schooling of nine, or — primary instruction included — twelve years, having 
proved a sufficient information of ancient and modern history and geography, possessing a 
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thorough knowledge of his native language and literature, knowing — abstractedly from 
his acquirements in mathematics, physics, chemistry, natural history — how to translate 
any easier Latin, French and English author into his mother tongue; I say, would it be 
not betraying the high dignity of science to suppose such a man — on condition, of course, 
he had fully contented his examinators in all these regards — formally, intellectually and 
morally qualified enough for successfully continuing the study of mathematics, physics and 
natural history at a university? I speak only of the study of mathematics etc., as it would 
be immodest to comprise medicine or law. Why this question has so little been taken into 
consideration, or why not even an attempt has been made to try the possibility of realizing 
the proposal, included therein, I find quite inconceivable.

Before entering into a stricter inquiry concerning the peculiar character of each of the 
two school-systems, I have to state the critical condition both institutes are laboring under, 
that proceeds from some weak points of the gravest consequence, which frustrate the best 
part of the results to be expected from the school-tuition. I mean first the stupendous 
number of subjects for learning, then the overwhelming mass of knowledge, claimed from 
the scholar in each of them, and finally the superabundance of formal and the want of 
ethic elements of instruction. — In order to give a plain sight of all materials for teaching 
that — mutatis mutandis — since some decennaries furnish the means of instruction in both 
schools, I do think it serving the purpose to have the whole series of these subjects defile here. I 
cite them, at random : Religion, philosophic propaedeutics, history, German, Latin, French, 
English, Greek, geography, mathematics, physics, chemistry, natural history, drawing, 
writing, singing, gymnastics. A nice panorama indeed!

For him that does not feel any scruples as to the encyclopedean character of this 
apparatus, and is far from doubting, whether all these disciplines be necessary to give a 
thorough breeding of intellect, character and body; for him that finds this collection very 
nicely arranged, even feels inclined to add a little bit of astronomy, national economy and 
politics — in the upper classes, of course, — for this kind of people my pains has been 
taken in vain; also for those friends of authority that, destitute of any self-depending opinion, 
firmly adhere to antiquated customs and worn out institutions, finding the proofs of their 
excellency in their long existence. — I write for such as like progress in instruction and 
education. Must not any system, whether philosophical, political or educational, prove 
perfectible, lest it be dead-born, choking development and life! As to the stand-point from 
where I view the instruction in our upper-schools, it rests — without any “petitio principii”
— on the firm ground of rationality, proved by practical experience, as the only principle, 
duly entitled to try solving so difficult a problem.

I am the more convinced of the high importance which must be attributed to this matter 
for the present, because of the time drawing nearer, when the general, since long expected, 
school-law is to be published. Might I be permitted to hope that — the deficiencies and 
weak parts existing in our present school-organisation having been taken into due consideration
— the new school-law will be based on a simpler, more natural and, therefore, more durable 
foundation. For this account, I address myself to all colleagues, directors of schools, 
members of the provincial school-boards, and all such as, by profession or inclination, warmly 
feel for the welfare of the youth and won’t let them wear away under an oppressing load 
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of confusing and indigestible knowledge, — with the pressing entreat, after having viewed 
with me the matter in question, in its true light, not to talk on their part, of mere pall
iatives, but courageously to propose cutting up the very roots of the evil by a sound reform 
of our school-organisation. The best, since most experienced, judges of the necessity to 
reform public instruction, are the school-masters themselves who are working together with 
their pupils, in daily intercourse with them, who understand their wants and hear their 
mute complaints without being in a condition to afford a thorough help, as they are bound 
by strict tasks to be performed in the relative subjects of learning for each lesson.

Regarding the sum of knowledge that daily must be acquired by the pupil, it is so 
large, that four lessons in the fore- and two in the afternoon do not prove, in the least, 
sufficient to make him perform his task; no, according to his abilities and conscientiousness, 
he is obliged to spend all or the greater part of his time at home, too, in preparing 
himself for the following day, without any leisure to do self-dependent work, chosen by his 
own inclination. So you find the pupils — I speak of the main of them, of course — 
after having been sitting for six hours a day in the school-room, pressed together too often 
up to sixty or seventy — a circumstance rendering impossible the observation of Quinctilianus’ 
pedagogic principle “notare discrimina ingeniorum” — on forms, commonly very little 
adequate to a natural posture of the body — after school-time, at home, again bent over 
their books, exerting their tired brains till late in the night. And yet, in spite of all their 
exertions, the following day proves their not having been able to suffice in all respects. 
They grow up from year to year more crammed with things for the memory only — slen
der-framed and weak of breast and sight and character. I say weak of character since, on 
account of their not being able to do their duty, they must remain bare of any self-con
fidence. — Sit puero reverential — What might, under these circumstances, become of a 
school whose college consisted only of teachers of eminent talent, I mean such as, by the 
power of their personal influence, are able to make the relative subject they teach, whichever 
it may be, one of the most important in the eyes of the pupil, fixing all his attention and 
all his diligence on this very subject! Most happily we need not fear such an event.

Those who are inclined to find my views exaggerated, or begot in a fit of atrabila- 
riousness, may peruse the records of the conferences held 1867 in Stettin, Posen and Brieg 
by the directors of the Gymnasiums and Realschools of the respective provinces. Without 
being quick-eared they can most distinctly hear the cry for help breaking forth from almost 
each of their meetings. In order to know the actual state of public school-instruction, I 
think these conferences of the greatest consequence because of their affording a deep insight 
into the inner life of a great number of upper-schools whose wants and wishes may be 
known here. It will, therefore, appear justified to tarry a little in order to examine the 
different questions discussed on this occasion. They are all remarkable for their common 
character of pointing more or less openly at the impossibility to suffice the claims laid by 
our actual school-regulations, to the knowledge of the scholars in any subject of learning. 
In Posen the questions were started and debated:

1) On the necessity of restricting the instruction in history,
2) On reforming the Latin instruction so as to gain better results,
3) On reforming gymnastics to make them an integral part of the whole instruction.
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In Stettin:
1) On the object of teaching Greek in Gymnasiums,
2) — teaching religion,
3) — the state of health in Gymnasiums.

In Brieg:
1) On the written themes of the scholars,
2) — concentration of instruction,
3) — self-dependent occupation of the scholars,
4) — reading Latin and Greek classics,
5) — promotion to higher classes,
6) — reading German classics.
The exterior turn of these questions admits of dividing them into three classes. Some 

plainly disclose the want of success in a special discipline; others avoid stating this want 
by appointing only the matter to be discussed ; the rest relate to general weak parts. Now 
as 1 ) the subjects for learning ... 2) the sum of knowledge claimed from the scholars in 
these subjects... 3) the mental capacities of the pupils... 4) the talents of the teachers 
must be considered as being nearly the same in these three named provinces; there could 
have been made any permutation as to questions and places of discussion, or — all questions 
could have been discussed at once in the same place. — If, from these questions alone, 
we may perceive a dark hue, cast over our school-organisation, darker still things must 
appear to us, when, after perusing the debates, we find almost no positive result following 
from these conferences. With one accord was expressed the conviction of the impossibility 
to achieve the task, set to our upper-schools, and in consequence thereof the necessity was 
felt and plainly acknowledged to concentrate and restrict the materials for learning. But, 
when these concentrations and restrictions were. positively to be determinated and fixed, 
there appeared so much hesitation and fear of parting with the least particle of the matters 
for teaching and, besides, such an utter difference of views and opinions that it was impossible 
to attain any agreement. And yet there is no fault on the side of Government, as it had 
taken the matter in due earnestness and was resolved to restrict or even to drop subjects 
for teaching. The committee-man, then president of the conference held in Brieg, proposed, 
in this regard, the following questions
A) for Gymnasiums:

1) Are mathematics to be removed from I. (Prima)?
2) Is French to be absolved in IL?
3) Is physics to be dropped or must it be stopped in II.?

B) for Realschools:
1) Is religion and history to be combined and put into connection with the German 

instruction in the lower classes?
2) Shall English be taught as a chief subject upward from III.?
3) Are branches of natural-history to be dropped?
4) Are double lessons to be established?
I cannot help thinking that the total adoption of all these proposals would have been 

a true blessing for both schools, as, by the increase of room, owing to the total or partial 
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removal of subjects of a secondary pedagogic value, it would have been possible to lay a greater 
stress upon the very chief subjects. — These questions were denied by a Unvotes but one. — 
Though all other proposals, tending to diminish the matter for learning either by dropping 
some subjects or lessening the quantum of the respective knowledge, shared — with one or 
two exceptions which I shall produce hereafter — the same fate, and thus almost no result 
at all concerning a reform of our school-regulations could be gained; yet — I repeat — 
the importance of these conferences must not be underrated because of their having furnished 
full evidence of the indisputable necessity to reform our present school-organisation. To 
find the necessary means of relief will be the concern of Government itself.

Upon the whole Bealschool-interests having been rather little taken into consideration, 
on this occasion, I cannot suppress — only in order to point to th emi?— some questions 
that regard the present and future welfare of these institutions to the highest degree:

1) “How can Bealschools, under the overwhelming load of almost merely formal 
elements of instruction, maintain their character of being, like Gymnasiums, upper 
schools, not aiming at the practical professions in life?”

2) “How arc Bealschools to be reformed that their abiturients may be entitled to 
continue their studies at the university?”

I add one of a more general kind:
“Is there, in the large circle of subjects for learning, appointed by our school-re
gulations, not any one's pedagogic virtue underrated to the advantage of others 
enjoying, for the present, a greater but less deserved favor?”

Entering now into a closer examination of the subjects for teaching in Gymnasiums 
1 find that the ancient languages have attained so high a degree of regard as to make any 
other discipline’s value appear almost doubtful. Asking for the circumstances that have 
given cause of this predominancy, we find that the exigency of a pedagogic centre and the 
superior educative character of these languages, offering in logical and ethical regard the 
very best cultivating elements, have made them get this precedence. But it is a trivial 
truth that the success in both languages, on the side of the scholars, does not answer the 
least expectations. The predisposing causes of this astonishing fact — as to Latin — have 
been supposed to be (cfr. the reports of the conference in Posen)

1) the deficiencies in grammars and methods,
2) the inferior talents of the teachers,
3) the inconsideration of the masters, when advancing scholars to higher classes.

After my belief, none of these suppositions has a chance to prove true, as
1) there are no more of deficient grammars and methods in use now — they have, 

since long, been removed or corrected —
2) there are no teachers, destitute of any talent to so high a degree, since, in the 

main, nobody, without any talent, would choose such profession, and besides there 
has been no want of opportunity to learn the art of teaching, first at school already 
by knowing the method of the masters, then at the university, and finally through
out a whole year of practical trial, the good result of which causes the candidate 
to be created a public teacher.
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3) How is there any inconsideration as to promotions possible, if the scholar’s knowledge 
in this only subject decides his advancing to a higher class?

No, the cause of this failure of results lies in the dry character of that practical 
logic (Latin) together with the remote, uninteresting material on which the laws of thinking, 
judging and concluding arc taught, and chiefly in the enormous mass of abstract rules and 
things only for the memory, that scoff at any retentive faculty of the juvenile mind.

The reporter on Latin instruction, at the conference in Posen, has calculated that, at 
least, four thousand hours of study are commonly spent upon the Latin grammar in the 
lower and middle classes; and yet, in spite of all exertions of scholars and masters, the 
object of the grammatical instruction in Latin is so little attained that the complaint of 
the uncertainty in the use of 'grammatical forms even on the part of the very best pupils 
in the middle and higher classes has got almost general. And how many other subjects 
have been sacrificed for the sake of Latin! Indeed, I cannot help feeling sadly affected 
when reading, in this same report, the following passage: “If the pupil’s knowledge in Latin 
is good, no particular stress will be laid upon the other subjects; in the middle classes only 
Greek may still have some influence, whereas mathematics, the German language, French 
and other things are considered as incidents. And I do not blame all this.”

Well then, an experienced director, pedagogue of the highest renown, reasoning in 
this manner, what is there to be thought of the whole tuition in Gymnasiums! In favor 
of Latin in the lower and middle classes all other subjects are neglected and the result in 
this only chief subject does not prove in the least satisfying! In consideration of this the 
same reporter, in order to abate, upon the whole, the pretensions in Latin made to the knowledge 
of the scholars and especially of the abiturients, proposed to withdraw the free Latin composition 
from the upper classes and the examination of the abiturients and to demand only a German 
version and comment of a Latin classic. This proposal was rejected. Though the same fate 
shared an other proposition of the same director, viz. to drop history in the final examination 
because, by preparing themselves in this subject, the scholars of I. did neglect all other 
instruction — yet, with one accord, the conference resolved that, considering the impossibility 
of learning the immense sum of historical facts and the infinite number of dates, the 
instruction in history should — abstracting from universal history — comprehend Judaic, 
Greek, Roman and German history together with a coherent representation of the most 
remarkable facts occurring in the life of other nations; the number ot dates not exceeding 
three hundred. I dare, say, this restriction will meet with the most prosperous end.

I had the more hoped for a restriction in Latin grammar, too, as the want of ethic 
elements of instruction in Gymnasiums necessitated a higher regard of the Roman literature. 
It is true, there is little self-dependence in thinking, nor any original philosophy to be met 
with among the Roman authors, no, void of genuine ideas, rather heavy and dry in expres
sion, they cling to practical interests; and yet I think the study of the spirit of this people 
in its simplicity, naturalness and right logical consequentness, a very proper means of im
proving the mind. But, if the master-pieces of the Roman geniuses are to have any 
educative influence, they must be apprehended in their totality and mutual coherence, only 
thus a right understanding of their different individuality and hence of the spirit of the 
whole people can be attained. In this manner scholars ought to be taught the literature
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